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INTRODUCTION 
The various literature courses serve to develop objectives associated with both the 
"Heritage Studies" and the "Personal Development" sub-divisions of Category C objectives 
listed under "Aims of Public Education for Newfoundland and Labrador" in the Handbook for 
Senior High Schools of Newfoundland and Labrador. From the point of view of providing 
a major focus for each course, the following categorization applies: 
Heritage Studies 
1. Literary Heritage 2201 
2. Literary Heritage 3202 
3. Canadian Literature 2204 
4. Folk Literature 3203 
Personal Development 
1. Thematic Literature 1200 
2. Thematic Literature 3201 
Each course is a two-credit course and requires 100-120 hours of instruction a year. 
Students are required to study one course from Heritage Studies and one course from Personal 
Development. Students can meet this minimum requirement by taking literature courses 
during any two of the three years . 
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STATEMENT OF PURPOSE 
Literature is language used imaginatively and artistically. It communicates ideas and 
feelings. It expresses perceptions, interpretations, and visions of human experience through 
such forms as the short stoiy, the poem, the novel, the essay, and the play. It exists in all 
cultures. It appears in written, oral, and enacted fo11ns. 
In literature, the author imaginatively and artistically communicates insights concerning 
individual thought and action, insights into the meaning of experience. 
Collectively, over the centuries, authors, in highlighting different aspects of experience, 
have crystallized the essence of experiences. Thematic concerns in literature, then, focus on 
pursuits rQOted in eveiy persons's quest for truly human values in living. 
These concerns and insights take shape through the use of language (words, sentences, 
images, metaphors, symbols, etc.); through the pattern, form, and structure of language; and 
ultimately, through literary genres and media. 
Thematic literature, therefore, embracing as it does the accumulated and timeless issues 
of a culture, provides a medium that allows students to grapple on their own level with the 
ideas and values that have served people. Taught in this spirit, literature represents for 
students the patterns that people have created to make sense of their world. 
Accordingly, thematic literature introduces students to literary works that not only provide 
reading pleasure and enjoyment but also provide self-understanding and the basis for personal 
values. 
The general objectives for the study of all literature arc: 
1. To have students experience literature in written, oral, and enacted fonns, from within 
their provincial, national, and world culture, for pleasure and enjoyment 
2. To help students respond to literature in any f onn, from any culture, in a variety of 
ways (emotionally, reflectively, creatively) and to share their experiences with others: 
(a) to respond emotionally to characters, events, ideas, feelings, and language in a work 
of literature. 
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(b) to respond reflectively to a work of literature in a variety of ways: 
(i) by understanding a work through its language and structure: the literal and 
figurative meanings of words and sentences in their contexts; the ways such 
elements as images, scenes, characters, and the ideas they embody work together 
to produce emotional effects and convey meaning 
(ii) by understanding a work through its relationship to the self 
(iii) by understanding a work through its relationship to the world: to students' 
own and other cultures, to other works of literature, to other f onns of art, and 
to other modes of perceiving experience 
(iv) by evaluating critically a work of literature in tenns of reflecting upon its 
language and structure, its relationship to the self, and its relationship to the 
world. 
(c) to respond creatively and imaginatively by recreating a work of literature through 
imitation or transf onnation into any f onn or medium; by enacting a work of literature 
through oral and dramatic interpretation. 
(d) to share emotional, reflective, and creative responses with others. 
3. To help students value literature because it: 
(a) gives personal pleasure and enjoyment 
(b) develops self-understanding and personal values 
(c) is one of the great art forms of a culture 
(d) gives a culture stature and stability . 
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COURSE OBJECTIVES 
The course objectives are directly related to the general purposes for the study of literature 
as stated in the last section, "Statement of Purpose": 
1. To have students experience literature .. . 
2. To have students respond to literature .. . 
3. To have students value literature ... 
The organizing center of this course is the study of themes as they arc related to selected 
topics in a variety of genres. Many themes will present themselves, but those selected should 
be tailored to the particular interests of the class. Specific objectives can therefore be 
f onnulated to relate to specific themes. 
The thematic approach focuses on the thoughts and details first, and on fonn and 
techniques second The theme of a piece of fiction is its controlling idea or central insight. 
It is a unif)ing generalization about life, either stated or implied. It occurs when an author 
has seriously attempted to mcord life accurately, or to reveal some truth about it. However, 
the author does not state ~s theme, he vivifies it. He presents it to the readers' emotions, 
senses, and imagination, as well as to the intellect. 
Many themes can emerge from a study of the following broad topics ~d recommended 
texts: 
Themes for All Times Landings 
• Relationships • A Part of All That We Have Met 
• Faith and Belief • Ocean and Outport 
• Conflict • Introspection 
• Survival • Wildlife and People 
• Freedom and Equality 
• Dealing with Today 
• Facing Tomorrow 
Dramatic Literature 
• Conflict of Allegiances 
• Conflict in Mysticism 
• Conflict with Evil 
• Conflict with Destiny 
• Conflicts in Society 
• Conflicts of Love 
4 
... 
• 
•• 
• 
• 
• 
• 
• Conflicts of Identity 
Thematic literature courses are offered at levels one and level three. At these levels, both 
themes studied and text materials differ. Furthermore, at level three, the study of theme can 
take on a more sophisticated meaning as students are more mature and capable of working 
further towards understanding themes which embody the strength and breadth of insight 
encountered in a literary work . 
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COURSE CONTENT 
Thematic literature reaches out in various directions, .provides a multiplicity of experiences, 
and looks at literary works for what they are in themselves and how they relate to students. 
As such, themes need to be selected, organized, and explmed in tcnns of how they relate to 
students' concerns, and in tenns of how students can gain awareness of understandings and 
perceptions that will enable them to better understand themselves and their fellow human 
beings. Ideally, some topics and themes studied will involve selections from all five genres 
(poetry, essay, short stmy, play, novel), as well as non-fiction works. Other topics and themes 
will involve fewer selections and could exclude the novel and/or a long play. Again, a theme 
could be chosen and, if desirable, developed by the study of only one genre. There is much 
• 
flexibility· for the teacher in deciding the number of ~emes, the supporting genres, and the 
depth of treatment. It ·is imponant, too, to realize that some pieces of literature will suppon 
the study of several themes. 
As a result of the great flexibility of topics and themes, the minimum course content is 
recommended not on the number of themes and topics but rather on the number of selections. 
1. Poetry 
A minimum of 25 poems for intensive study is required, plus other poems assigned for 
2. Prose: Short Story 
A minimum of 10 short stories is required, plus other stories assigned for extensive 
reading. 
3. E~y 
A minimum of 15 esays is required, plus other essays assigned for extensive study. 
4. Drama 
One Shakespearean play and two other authorized plays are required. 
5. Novel and Long Non-Fiction 
A minimum of two works are to be studied, with at least one work chosen from each of 
the two lists. 
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6. Writing 
A minimum of five significant pieces of multi-paragraph writing is required. This writing 
is in addition to writing involved in the regular answering of short literature questions and 
to the writing of unit or term tests. The writing could be of various types: creative 
writing in response to a theme studied, research work, major comparisons, and detailed 
character sketches. 
In addition, there are many possibilities for enrichment beyond the minimum program. 
Students can study other novels, short stories, essays, plays, poems, and works of non-fiction. 
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COURSE MATERIALS 
Authoriud Resources 
Poetry, Prose - ~ay, Short Story 
Clarke, Ron, et al., Themes for All Times, St. John's: Jesperson Press Ltd., 1989. 
Norman, Eric, et. al., Landings: A Newfoundland and Labrador literature Anthology, St. 
· John's: Breakwater Books Ltd., 1984. 
Drama 
The Merchant of Venice 
Macbeth (in Dramatic Literature text) 
Short Plays (in Dramatic Literature text) 
"Antigone" 
"The Judgement of India" 
"The Dwarf Trees" 
"Riders to the Sea" 
"The Intruder" 
"An Enemy of the People" 
"The Boor" 
"The Romancers" 
"The Member of the Wedding" 
Novels 
The Ught in the Forest 
Lord of the Flies 
Lost Horizon 
On the Beach 
Riverrun 
Non Fiction 
Banlen, The Great Canadian Explorer 
Lure of the Labrador Wild 
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PHILOSOPHY OF INSTRUCTION 
Teachers can use several proven methods in presenting the material for study and for 
helping students attain the main objectives for the study of literature: 
• to experience literature 
• to respond to literature emotionally, reflectively, creatively, and to share responses 
• to value literature 
1. Encourage students to engage in listening, speaking, oral presentation and interpretation, 
choral work, acting, viewing, related media projects, reading, writing, creating, and special 
projects. Encourage group work, dynamic student participation, and much interaction 
between teacher and students, and among students. 
2. The thematic approach allows teachers to create lessons, assignments, and activities that 
involve an integrated approach to langauge skill development, including reading, writing, 
speaking, listening, viewing, and responding in sequences that flow smoothly from one to 
the other. 
3. Provide indepth and intensive teaching for the minimum program requirements. Encourage 
extensive related reading and help students towards independent study. In their reading 
for meaning, help students to become increasingly skilled and independent in asking and 
answering their own questions about a literary work. 
4. The personal response and student-centered approach to literature can best be accomplished 
by using a process approach in teaching. In general terms, reading as process involves 
pre-reading, responding, extending and enriching. 
Pre-reading activities stimulate interest in reading, draw out personal experiences that relate 
to the selection, make students aware of their background prior knowledge, build students 
background, and prepare the way for comprehension by focusing on the selection's theme. 
Listening to speakers, viewing films, doing library research, talking, predicting, and 
building vocabulary all help. 
After the first reading of a selection, students are encouraged to determine and to share 
their responses and to make judgements based on their experiences and values. Making 
such personal responses usually involves two stages. In the first stage, students are given 
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time to consider and record their responses through any of a number of means - journal 
entry, a note-book jotting, a structured response to a question. In the second stage, 
students share their responses with the larger group and hear the responses of others. 
In this way, students might reconsider and modify their initial responses and teachers 
might guide some responses toward greater depth of insight into the literature. Over time, 
students can be taught to respond with increasing depth. At times, this will involve 
moving from personal responses to checking students' basic comprehension of the selection 
by having students answer questions that require them to retrieve infor1nation at the literal 
level 
Responding also involves giving students practice in making inferences. Usually, a second 
reading of the selection is ftrSt needed. Additional tasks could involve having students 
work· individually or in groups on a question. 
S. Teach students to understand such structural components as the following, when they are 
pertinent (and perhaps dominant) in a literary work: character, conflict, tone, point of 
view, setting, levels of meaning, word usage, levels of usage, figurative language, images, 
and unique characteristics of fon11. Note also, the ways such elements or components, and 
the ideas they embody, ·work together to produce emotional effects and to convey meaning. 
6. For the requirement of five significant pieces of multi-paragraph writing, teachers are 
urged to follow a process approach to writing and the instructional strategics as outlined 
in the Language 1101 course description. This process approach to writing involves pre-
writing, drafting, revising, editing, fmal drafting, and proofreading. 
7. In planning and developing a thematic unit, teachers need to consider each of the 
following: 
• Identify the learning outcomes/objectives (including goals that focus on theme and goals 
that focus on developing students' language abilities - on selected strands and 
combinations thereof.) 
• Select materials that would best suit achievement of the learning outcomes. (Select 
materials from one genre or several; decide on selections for study indepth and detail 
and than for extensive reading.) 
•Decide how the unit will be evaluated; what activities to use; and how the unit will be 
introduced, sequenced, and concluded. 
• Decide on what special needs can be highlighted and on what activities can be modified 
to allow for individual and small group needs. 
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8. Note the following general principles when attempting a thematic statement in the study 
of literature: 
• Theme is a statement about a subject "Loyalty to country" is a subject. A theme 
-could be: "Loyalty to country often inspires heroic self-sacrifice." 
• Theme is stated as a generalization about life, and such a statement would not include 
the names of the characters in the story. 
• Statements about the theme should not make generalizations larger than what is 
justified by the tenns of the selection. Words like "every," "all," and "always" should 
be used very cautiously; tenns like "some," "sometimes," and "may," are often more 
accurate. 
• Theme is the central and unifying concept of a work. It must exist within the context 
of the selection, rather than externally, and it must account for all of the major 
details. 
• There is no one way of stating a theme. A work of literature presents a view of life 
and that view may surely be stated in more than one way. 
• For thematic literature to be most effective in expanding students' knowledge and 
awareness, students should be encouraged to avoid reducing a theme to a cliche. It 
is better to look for fresh perception. 
9. Surround students with a positive attitude and atmosphere. This means moving the 
instruction along in manageable steps; explaining assignments thoroughly and working 
through the process approach; reducing student anxiety about failure; and giving them a 
sense of direction so that they can meet expectations with confidence . 
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EVALUATION 
Evaluation techniques should relate to learning objectives and teaching emphasis, and 
should indicate student achievement and program effectiveness. 
Clearly, the experience of literature is vital, and thus the development of a positive student ~ 
attitude and response is a central aim. This aim requires that students actively engage in 
listening, speaking, viewing, acting, reading, and writing activities. Some of these activities 
should be observed, recorded, and evaluated in a variety of ways. The following are some 
activities that can be evaluated: 
(a) dramatizing scenes from literature 
(b) reading and taping scenes from literature 
(c) orally interpreting stories, poems, plays, and ~ssays 
(d) sustained silent reading in class 
(e) completing extensive reading at home 
(f) small group discussions and oral presentations 
(g) compiling personal anthologies 
(h) rewriting literature in contemporary language and/or styles 
(i) comparing themes in literature 
(j) listening to short stories, poems, plays, and essays 
(k) writing notes on characters and themes 
(1) writing poems, stories, dialogues, and essays 
(m) engaging in projects 
(n) illustrating literature with artwork and music 
(o) student-initiated work 
Assessment strategies for these activities may include some simply constructed measuring 
instruments such as checklists, inventories, questionnaires, and rating scales. What is 
important, however, is that both teachers and students understand both the criteria and the 
methods used to evaluate student activities. In many cases, students can help in constructing 
assessment strategies. 
The use of standard questions on such points as plot, character, theme, setting, structure 
of the work, and the ways images, scenes, characters, and the ideas they embody work 
together to produce emotional effects and convey meanings can also be used in evaluation. 
Questions on such points can apply to works studied and to unseen passages. 
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Students should be allowed (encouraged and rewarded) to relate their own experiences 
and other readings to selections studied. The emotions of love, hate, joy, triumph, guilt and 
other emotions as they abound in literature and in students' lives should be noted. They are 
imponant elements in the growth of students' appreciation of literature. 
It is also irnponant to evaluate students' ability to ask, as well as answer, their own 
questions. Both the range and the specificness of students' questions should show 
improvement through the course. Teachers can save students' questions at the beginning of 
the year to compare with these questions later, and thus be able to assess students' growth and 
development Assessment can be made through asking students to complete activities such as 
the following: 
1. Read the following poem, or story, in class. In fifteen minutes, write two questions that 
will help you talk about the poem (questions that cannot be answered in just a few words) 
and write answers to your two questions. 
2. Read the foil owing selection and write one good discussion question about it In twenty 
minutes, write a complete answer to your question. 
3. Read the foil owing selection and write three questions you would ask to find out how well 
somebody understood it. 
Finally, evaluation should be an open process between teacher and students. Students, too, 
should be encouraged to trace their own progress. The following suggestions may help to 
open this process: 
1. Both teacher and students keep log books to record student progress. 
2. Students understand the teacher's expectations. 
3. The teacher provides opponunities for students to evaluate their own work. 
4. The students write personal evaluations, tracing their growth over a period of time. 
5. The teacher and students meet to discuss students' development 
6. The teacher keeps a record of student participation in class by observing small groups, 
individual students, and noting all activities . 
13 
7. Students maintain folders for a collection of their best works. 
Teachers are reminded that stden~ taking ·lis course are subject to a written 
public examination administered by the Department of Education. The Senior High 
School Certification Handbook is published annually, and teachers should consult it for a 
general description of the examination and for procedural and scheduling details. 
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